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The following report highlights the comprehensive, systematic Functional Behavioral Assessment (FBA) process. Findings and recommendations for supporting Ernest based upon understanding the function(s) of his behavior are included. These recommendations are focused on supporting Ernest following a strengths-based, proactive, skill deficit model. 
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Behavior(s) of Concern
	Hurtful to Self:
	Ernest will bite hands and arms, slapping side of face and under chin, pound chest, picking scars and banging head on car windows 	

	Hurtful to Others:
	Ernest will hit, bite, pinch, shove, kick, scratch, pull hair or head butt others	


	
Data Collection Process
Indirect Data Collection:
	Records Reviewed:
1. Psychological evaluation (5/19/15) – KidsPeace
2. Treatment plan (6/18/15) - KidsPeace 
3. Re-evaluation report (10/21/15) 
4. Current IEP (10/28/15), 
5. 2015 first quarter progress report from the school district 

	Record Summary: 
In general, KidsPeace acknowledged issues with “emotional self-regulation,” anxiety caused by communication issues and “anger management.” Similarly, the school district documents supported a need to address behaviors (aggression, SIB) that seemed to occur during “transitions, when denied access, and when given a demand.”
Overall, efforts to address the communication needs and behavioral issues were apparent in the documents (i.e., goals developed to that effect). KidsPeace did indicate a need for behavioral specialist, therapeutic support staff and mobile therapy services; however, little to no documentation re: services being implemented, and goals being addressed was included. The first quarter progress report from the school district did indicate that the goals were being addressed. Specific to the behavioral concerns, Ernest responded appropriately to a) transitioning 68% of the time, b) denied access (e.g., hearing “no”) 50% of the time and c) demands 44% of the time. No baseline data were provided for these goals. 




	Interview Information:
Using a Functional Assessment Interview (FAI) format, mother and staff were interviewed in an attempt to gain specific information regarding an historical perspective and personal perceptions of the behaviors of concern.
Mother (Patti Clemons)
	Historical perspective:
	Ernest has engaged in behaviors that are hurtful to self and hurtful to others for years.  Mom reports these behaviors have been more difficult to manage as Ernest has gotten older and grown in physical size.  Ernest goes through periods where the targeted behaviors occur with less frequency and intensity and are manageable. 
The recent escalation in behaviors began in April 2015 and continued throughout the summer and fall.  Mom reported that typically Ernest will begin with behaviors that are hurtful to self and if his needs are not met, he will escalate to behaviors that are hurtful to others.  Ernest engages in behaviors that are hurtful to self at a frequency of at least 2 times per hour.  These behaviors less are less intense if he is excited or happy; however, the intensity increases if he is not getting a need met, such as a request to take a car ride or other preferred activities.  Behaviors that are hurtful to others had been occurring at a frequency of approximately five times per week but have decreased in frequency over the past few weeks. 
 Ernest had been prescribed psychotropic medications (Risperdal, Zyprexa) but the family weaned Ernest off these medications as they did not feel the medications were effective.  Mom reports that off the medications Ernest is more alert, focused, and determined when he engages in behaviors that are hurtful to others.  
Ernest has a history of sleep issues.  He can go for a day or two without sleeping, which is believed to be a significant setting event.  Recently Mom has observed Ernest holding his head like he has a headache or is experiencing some type of discomfort.  The plan is to obtain a neurological consult to rule out any medical/physical conditions that could be impacting his behavior.

	Perceived functions:
	From Mom’s perspective, Ernest engages in behaviors that are hurtful to others in order to obtain a preferred activity (i.e., car ride) or item.  She also believes that he may engage in behaviors that are hurtful to self in order to obtain attention from others.

	Primary problematic situations (times, days, etc):  
	Mom reports that the targeted behaviors occur primarily when she is alone with Ernest.  During the school year the behaviors are more likely to occur in the morning before Ernest gets on the bus for school.  Ernest has also exhibited the targeted behaviors during his bath time routine, perhaps due to an anticipation of a late evening car ride with his father.  Additionally, Mom expressed that Ernest does not like to be told “no” or asked to wait for a desired activity or item.  This is especially problematic for her since she is not able to take him on car rides due to safety concerns should he become aggressive while in the car.  Under these circumstances he must be prompted to wait for Central Supports staff or his father to come home.  During the waiting periods Ernest may begin to engage in behaviors that are hurtful to self (face slapping, arm biting, hand biting) and will escalate to behaviors that are hurtful to others (hitting, biting, scratching) if his needs are not met. The targeted behaviors are much less likely to occur when Ernest’s father is present.  If Ernest begins to show warning signs that he is escalating when his father is present, his father is able to quickly de-escalate the situation by giving a firm verbal prompt.  

	Interventions tried and their success:
	Ernest has a history of psychotropic medication usage to help manage behaviors; however, at the time of the FBA the medications were in the process of being discontinued because the family did not believe the medications were effective.  Ernest has received BHRS services from several different providers over the years.  While some of the BHRS services were effective in teaching verbal language, they did not reduce problem behaviors.  He currently has a BSC assigned through KidsPeace, but it has been some time since the BSC has had face to face contact with Ernest in the home at or at school.  In the home environment Mom will use a blocking pad in to block Ernest from hitting and biting her.  This has been somewhat effective in preventing injury to Mom.   She has also attempted to go into another room and lock the door; however, Ernest continued to pound on the door and Mom was concerned he would injure himself or destroy property.  As a calming strategy, Mom has utilized a weighted blanket, redirection to the rocking chair or to the trampoline with fair success.  Ernest currently receives 2:1 staffing from Central Supports staff to take him out for community activities in the afternoon when he comes home from school.    



Staff (Vini Lopez)
	Historical perspective:
	Vini has worked with Ernest for 7+ years, both as a TSS and support staff through Central Supports, and during this time Ernest has engaged in the targeted behaviors.  Currently Vini reports that Ernest engages in behaviors that are hurtful to self at a frequency of 20-30 times per hour, lasting only a few seconds.  Vini reported that the frequency can be much higher if Ernest is excited or angry.  Vini reported that Ernest engages in behavior that is hurtful to others at a frequency of 3 times per month, lasting approximately 10 minutes per “episode”.  Typically, Ernest does not engage in behaviors that are hurtful to others when he is out of the home with Central Supports staff (Vini and Ricardo).  During the summer months Ernest hit a patron in line at a local restaurant.  He needed to be “escorted” from the restaurant.  As a result of this behavior and concern for community safety, Central Supports increased Ernest’s staffing to 2:1 while he is participating in community-based activities.

	Perceived functions:
	When asked to wait for a preferred activity/item (car rides, McDonalds), Ernest will engage in behaviors that are hurtful to self and others in order to immediately obtain the preferred activity/item.

	Primary problematic situations (times, days, etc.):  
	Vini and his co-worker provide support to Ernest after he arrives home from school.  Typically, they are supporting Ernest with a staffing ratio of 2:1 during community-based activities such as car rides, walking and swinging at local parks, walking in malls, and eating at restaurants.  The staffing ratio was increased after Ernest engaged in physically aggressive behaviors directed at others while in the community.  Vini reported that the frequency of targeted behaviors is much less when Ernest is with Vini and Ricardo than when he is at home alone with Mom.  When the behaviors have occurred with Vini and Ricardo they have occurred when Ernest is waiting in line for food at McDonald’s or other restaurants, or when he is in the car and is requesting food.  

	Interventions tried and their success:
	Central Supports provided 1:1 support until this past summer when Ernest engaged in physical aggression towards others while in the community.  Staffing ratio was increased to 2:1, thus allowing for Ernest to continue having community-based activities while protecting his safety and the safety of others.  Vini utilizes a firm and consistent tone of voice when providing verbal redirection which has been successful.  Recently, Vini has been using a touch to the side of Ernest’s face while giving firm verbal redirection, which he reported having seen Ernest’s father do with success.  Sensory-based activities such as rocking and jumping on the trampoline have been used to calm Ernest if he is starting to get anxious (increase in activity level, low intensity face slapping, hand biting).


Teacher (Maxine Weinberg)
	Historical perspective:
	Maxine indicated that Ernest has engaged in behaviors that are hurtful to self and hurtful to others since he has been attending the Enhanced Autism Program through the Lehigh/Carbon Intermediate Unit.  Ernest currently has 1:1 support during the school day.  At the time of the Functional Assessment Interview, Maxine reported that the frequency of behaviors that are hurtful to others had decreased over the two weeks prior to the interview.  Historically Ernest engaged in behaviors that are hurtful to others approximately one to five times per day and with an “episode” lasting up to 20 minutes.  Ernest engages in behaviors that are hurtful to self at a frequency of 10 to 30 times per day lasting up to 15 seconds.  Maxine reported that the intensity of the hurtful to self behaviors has decreased as he is not as forceful.  Typically, Ernest will engage in hurtful to self behaviors concurrently with behaviors that are hurtful to others, although he has become physically aggressive towards staff in the absence of behaviors that are hurtful to self. Maxine believes that being tired/lack of sleep is a setting event on many occasions.

	Perceived functions:
	In the classroom, Ernest engages in behaviors that are hurtful to self or hurtful to others in order to escape (delay) engaging in a non-preferred activity or to obtain access to a desired activity.

	Primary problematic situations (times, days, etc.):  
	While Ernest’s targeted behaviors can occur at any time during the school day, it is more likely that these behaviors will occur in the morning immediately upon his arrival at school.  Maxine indicated that lack of sleep the night prior is a likely factor.  Ernest will fall asleep during the van ride to school and then they must wake him when the van arrives. Ernest will often request his “blanket” which is means he wants to take a nap.  Typically, if he was denied a nap or redirected to another activity this could lead to behaviors that were hurtful to others.  In the past several weeks he has accepted the redirection without engaging in the targeted behaviors.  In addition to mornings, Maxine identified that Ernest has difficulty waiting for activities/items.  For example, he does not like to wait for his food to be heated up in the microwave.  Ernest is least likely to engage in the targeted behaviors when he is rocking in the rocking chair; his typical choice of preferred activity for work completion.

	Interventions tried and their success:
	Ernest uses a daily visual schedule in the classroom to promote successful transitions between activities.  The activities and sequence are established; however, Ernest moves the icons as he changes activities.  Ernest works for an established period of time (usually 10 minutes) and when he completes his work, he is able to engage in an activity of his choice for 10 to 15 minutes.  A timer is used to signal when the activity period is finished.  Ernest has responded very well to the schedule and the use of the timer.  When Ernest engages in behaviors that are hurtful to self, Ernest is instructed to “show me ready” which means hands in lap.  This strategy has been somewhat effective.  In response to behaviors that are hurtful to others, Maxine reported that the classroom staff “work through” the situation until they can calm Ernest.  Staff attempt to find out what he needs.  Maxine indicated that while they work through to de-escalate the situation it may delay Ernest engaging in the requested activity, but ultimately, he is expected to complete the activity.



Motivation Assessment Scale (MAS):
Mother and Staff (Vini) independently completed a MAS rating regarding Hurtful to Self, Hurtful to Others and Elopement behaviors. Scores from both MAS’ were averaged and the following primary functions were reported:
	Hurtful to Self:
	Obtain Tangible (in an effort to obtain a desired activity, desired object, etc., Ernest may engage in behaviors that are hurtful to self)

	Hurtful to Others:
	Obtain Tangible (in an effort to obtain a desired activity, desired object, etc., Ernest may engage in behaviors that are hurtful to others)

	Elopement:
	Sensory (if not engaged in an activity, it is indicated that Ernest may leave the area)



Anecdotal Information:
It seems that in an effort to communicate his desires/wants and/or needs, Ernest will use behaviors that may be hurtful to himself or others. Ernest seems to prefer being engaged in activities that may be of sensory in nature (e.g., motion of car ride, weighted blanket, trampoline, scented objects).
Direct Data Collection
	Home ABC Information:
Direct data were collected primarily by mother using an ABC (antecedent-behavior-consequence) format: (11/19, 11/27, 11/29,12/1). There was one behavioral event that was witnessed by behavioral consultant and included in the following data:  
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Ernest obviously prefers car rides. From this data, it can be inferred that the uncertainty of the next car ride can be problematic for Ernest. Ernest obviously knows with whom and approximately when he typically goes on car rides (and perhaps other preferred activities); however, does not seem as aware regarding specific timing and is not easily redirected if car ride (or preferred activity) cannot occur when desired or scheduled. In addition, the data show that others respond to the behaviors primarily by blocking. It was observed by the behavioral consultant in one instance that other, minimal interventions were attempted prior to the behavior occurring. For example, verbal redirection to other preferred activities while waiting for car ride was attempted; however, unsuccessful as Ernest seemed to be already escalating. 

	School ABC Information:
One observation was conducted in the school setting by the behavioral consultant on December 21, 2015 from approximately 11:00am-1:30pm. During this time, there were no behaviors labeled as Hurtful to Self or Hurtful to Others. However, on one occasion, Ernest did seem to escalate when asked to transition from a preferred activity (i.e., rocking in a chair) to scheduled work time. He verbalized loudly and got close to a teacher (without aggression) but was easily redirected by a teacher using the schedule and timer as prompts. Even for minor concerns (e.g., vocalizing loudly, banging on table to indicate help), teachers were able to give Ernest a simple verbal prompt to redirect or guide him to the appropriate behavior. 
During the observation, it was noted that Ernest responded well to the individualized schedule that was developed following a pattern of: activity paired with chosen reinforcement then choice of free time. The teachers used a timer and visual Boardmaker pictures as permanent prompts for Ernest. He seemed to understand the process of using the schedule and expectations of him throughout the school day primarily due to this schedule.
Hypothesis
	When Ernest lacks sleep, is not engaged in an activity and/or is trying to communicate a desire or need, he will engage in behaviors that are hurtful to self and/or hurtful to others (see definitions above) in an effort to obtain either a preferred activity or object or escape an undesired activity.



STRATEGY RECOMMENDATIONS
Recommendations are based upon a need for Ernest to learn skills to communicate more complicated needs. Ernest’s support network needs to not only provide an environment that encourages use of new skills, but one that is also predictable and responsive to needs. 
PREVENTATIVE OR PROACTIVE
	A. SCHEDULE[footnoteRef:1]  [1:  Krantz, MacDuff & McClannahan (1993). Programming participation in family activities for children with autism:  Parents’ use of photographic activity schedules.  Journal of Applied Behavior Analysis, 26, 137-138.
] 

Rationale/Intention: In the home, beyond verbal reminders, there seems to be little visual predictors of schedule/activities. 
	Utilize a picture schedule to help Ernest understand his daily schedule of activities (i.e. what is going to happen and the order).
Example:  Central Supports staff and family will Identify those activities/items that are part of Ernest’s daily routine (e.g., Vini & Ricardo, car rides, trampoline, McDonalds, park, dinner, bath, bed).   Take pictures of actual items or use Boardmaker icons.  Schedule will be hung in an area with easy access such as on the wall or inside a door.  Schedule will be implemented daily.  For implementation directions see Replacement Skills section.


	B. CONTINGENCY PLAN
Rationale/Intention: Ernest seems to have a sense of with whom and when preferred activities will occur; however, there may be unforeseen circumstances that may change his schedule. 
	Develop a plan for how to manage unforeseen changes in Ernest’s schedule.
· Example:  Central Staff will make every effort to arrive on time at Ernest’s home.  If feasible and needed, adjust IS staff schedules if necessary, to assure timely arrival.  If IS staff anticipate they cannot arrive on time, contact Sonia as soon as possible to let her know they will be late.  While Sonia is waiting for IS staff to arrive, she will engage Ernest in calming activities such as using the weighted blanket, reading a book, using the massager.

	C. STRATEGIC USE OF IN-HOME SUPPORTS
Rationale/Intention: There are non-preferred activities that may need to be accomplished that could be done with Central Supports staff accompanying family. 
	Utilizing Central Supports staff to attend to non-preferred activities (e.g., doctor appointments).
· Example: Any doctor appointments that cannot be accomplished with mom and dad could be scheduled for times when Central Supports is scheduled on weekday afternoons/evenings.

	D. HOME/SCHOOL COMMUNICATION
Rationale/Intention: There is an obvious need for a streamlined system that identifies important information necessary for both home and school.
	A document capturing historical issues in both home and school will be utilized as a means to providing a consistent record of progress and needs.
· Example: See attached document

	E. SLEEP CHART[footnoteRef:2] [2:  Williams, Sears, & Alland (2006). Parent perceptions of efficacy for strategies used to facilitate sleep in children with autism. Journal of Developmental and Physical Disabilities, 18, 25-33.
] 

Rationale/Intention: Ernest has issues with consistently falling and staying asleep.  Research shows that there is a linkage between sleep disturbances and increases in aggression and irritability.  
	Develop a sleep chart to track Ernest’s sleep patterns in order to determine variables that may be impacting his ability to fall asleep and maintain sleep at night.
Example: Chart variables such as bedtime routines, time when Ernest fell asleep, time awakened, where he slept (own bed, parents’ room).  Based on findings, specific strategies can be implemented to help promote sleep, such as establishing a bedtime routine, avoiding certain activities that interfere with sleep, engaging in activities that help promote sleep, and making environmental modifications to promote sleep.

	F. CONVERSATIONS RE: SUPPORTS, ISSUES, NEEDS, ETC.
Rationale/Intention: It has been observed that Ernest is acutely aware of what others are speaking about. Some information that is shared between staff and parents could be sensitive and cause anxiety for him.
	Find a time and place that is not in direct presence of Ernest to share PERTINENT information.
· Example: When staff arrive at the home, prompt Ernest to go use the bathroom as part of his routine. Once he is in the bathroom, mom can share any information re: that day in school or the previous night’s activities that would impact that day’s activities.

	G. PLAN AND PREPARE FOR ADDITIONAL, UNKNOWN PEOPLE IN THE HOME
Rationale/Intention: It has been observed that unknown and persons not part of the daily routine cause some level of anxiety for Ernest.
	Utilize the schedule to address when new people who are not typical to the daily routine will be in the home.
· Example: Have a picture that generally represents an unknown person (e.g., a silhouette of a person) and place it in the schedule.

	H. EXPLORATION OF NOVEL ACTIVITIES
Rationale/Intention: While Ernest has shown obvious preference to certain activities, there is a need to expand his repertoire of experiences as a means to providing varied options.
	Develop a list of novel, local activities to expose Ernest to on a weekly basis (prior to presenting to Ernest ensure that a picture is available). Utilize a system to determine if the activity was preferred or non-preferred. Those items that are preferred should be included in the pictures for the schedule.
· Example: Using a list created by the team, staff will choose one new activity to try once per week. Staff will observe and determine if the activity is preferred. Understand that exposure more than once is key even if activity is deemed non-preferred.

	I. MODIFIED SOCIAL STORY[footnoteRef:3] [3:  Graetz, Mastropieri & Scruggs (2009). Decreasing inappropriate behaviors for adolescents with autism spectrum disorders using modified social stories. Education and Training in Developmental Disabilities, 44, 91-104.] 

Rationale/Intention: Ernest was observed to request and enjoy being read to in school. In addition, using an approach that addresses expectations in certain situations may be beneficial. Social stories can be included in the safety/crisis plan as a de-escalation technique. 
	Develop a few social stories with words and pictures to address any ongoing minor issues that may be indicative of situations that are problematic for Ernest and that also teach Ernest to use new skills (see Replacement/Needed Skills section).
· Example: Waiting for staff to come in the afternoons is sometimes problematic for Ernest. A social story about waiting for staff and what Ernest can do while waiting (e.g., eat a snack, watch for the car by the window, etc.) can be developed for these times.



REPLACEMENT/NEEDED SKILLS
	A. TEACH FORM OF COMMUNICATION TO INDICATE INTERNALIZING NEED
Rationale/Intention: While Ernest has communication to indicate his desires and needs that are more tangible and concrete, there are concerns that he would benefit from a means to indicate his basic needs (e.g., medical, tired, etc.) 
	Develop a means to teach Ernest to communicate basic needs such “I am tired” and “I have a pain” which are two situations that were identified as potential setting events for Ernest’s targeted behaviors.
Example:  When Mom or IS staff notice that Ernest is holding his head or appears that he is not feeling well, ask him “Ernest, do you hurt (have pain)?”  Give him a band-aid and say, “Put the band-aid where it hurts”.  Modeling and/physical prompting may be needed while Ernest is learning to communicate pain in this manner.  

	B. TEACH USE SCHEDULE IN HOME ENVIRONMENT
Rationale/Intention: While Ernest seems fluent with using the schedule in the school environment, using different materials and people may require a need for time for Ernest to acclimate to this new expectation in the home environment. 
	Family and IS staff will implement the picture schedule in the home environment.  Schedules can be utilized for activities outside of the home with IS staff and for routines within the home. 
Example:  Each day when Ernest comes home from school, direct him to his picture schedule.  The schedule can be determined in advance or if deemed appropriate, Ernest could be given a choice of several activities.  For example, “Ernest, do you want to go to the park or walk at the mall?” Show him the picture choices. As Ernest moves through his daily routine, take him to the schedule and show him what is happening next.  When he completes the activity, he moves the picture to the envelope and moves the next icon to the top of the schedule.  Set a timer for the length of the activity and remind him that when the timer goes off it is time to go to the next activity. 

	C. COMMUNICATE A NEED FOR BREAK
Rationale/Intention: It has been observed and reported that there are situations that seem to cause Ernest stress and anxiety. In these situations, he may not be able to effectively communicate his need for a break or to leave the situation. 
	Provide a picture that is the universal representation of the need for a break (e.g., a stick breaking, an “X”). Use as a de-escalation technique in safety/crisis plan and also use when it is apparent Ernest is experiencing stress or anxiety. 
· Example: When mom notices that Ernest is becoming overwhelmed by the amount of people in the home, mom will ask “Ernest, what do you need?” and hand him the break card. Mom will ask “Do you need a break?” If Ernest indicates he needs a break, mom will provide him with other options to leave the undesired situation.



RESPONSIVE
	A. SAFETY/CRISIS PLAN
Rationale/Intention: Ernest’s behaviors that are hurtful to self and others can be rather severe. A plan identifying precursor to these behaviors may not only de-escalate but provide a consistent response that may be successful in averting these severe behaviors. 
	The team will develop a plan to identify precursors to Ernest’s behaviors and the actions to be taken in order prevent those behaviors from escalating further and responses to be taken in order to de-escalate severe behaviors should they occur. 
Example: See attached document 


	B. BRAINSTORMING REPONSES OTHER THAN BLOCKING
Rationale/Intention: In times of physical aggression it is important to keep Ernest and others safe. This information should also be included in the safety/crisis plan. In addition, consider use of arm guards in times of increased aggression[footnoteRef:4]. [4:  http://www.hexarmor.com/products/detail/19-arm-sleeve/] 

	Team should brainstorm other ideas (even those that have been tried in the past) to use in response to aggressive behavior. Being consistent and willing to try new ways to respond to behavior may, through trial and error, identify a way that increases the safety of Ernest and others.
· Example: Leaving the immediate environment when Ernest comes at you as if to aggress. Allowing Ernest time to de-escalate and remove the target and/or stimuli from the immediate situation.

	C. USING TIMER AND PICTURES TO REDIRECT PREFERRED ACTIVITIES
Rationale/Intention: At times, Ernest seems to direct his aggression at the person that is blocking access. There is a need to remove the responsibility from this person.
	A timer (as used in school) will be utilized as a means for others to redirect Ernest and for Ernest to predict preferred activities and items. A picture will also be used and attached to the timer as a visual cue. The team will develop consistent language in using this timer. 
· Example: When Ernest asks for a car ride, staff will determine minutes until the car ride can occur and direct Ernest to the timer with a picture of the car (e.g., Here Ernest, we can go for a car ride in 5 mins. So, when your timer rings, we will go). 




LIFESTYLE
	A. ESTABLISH RAPPORT AND MUTUALLY, PREFERRED ACTIVITIES BETWEEN MOM AND ERNEST
Rationale/Intention: Data suggests that hurtful to other behaviors typically occur in mother’s presence. A plan to utilize Central Supports in the home to support mother while she engages with and explores activities that can be done with Ernest. 
	In an effort to establish a stronger rapport between mom and Ernest, Central Supports will be used as needed support as mom engages in activities (initially inside the home and then outside of the home; similarly, initially for a short period of time then hopefully longer periods of time) with Ernest. Mom will take the lead and Central Supports staff will provide back-up, as needed support.
· Example: Every Thursday, mom will prepare materials for a recipe prior to Ernest coming home and, in Central Supports’ presence, will work with Ernest to make a preferred food. 

	B. EXPLORE RESPITE OPTIONS
Rationale/Intention: Utilize existing funding options to use family members and people that Ernest has already developed a relationship with to provide needed family time outside of the home environment on a more consistent basis. 
	In order to provide Ernest’s family with a break from their caregiving responsibilities, respite will be utilized with family members or other familiar people.
Example:  Once per month the family schedules an evening or overnight respite for Ernest with family members. 

	C. FULL MEDICAL EVALUATION
Rationale/Intention: Sometimes behaviors can be a result of unknown medical conditions. Due to limited communication and reports that Ernest may be indicating pain, a medical evaluation is warranted. 
	While Ernest has some ability to indicate pain, it is important to rule out any underlying medical issues that may be provoking behaviors. See “Strategic Use of In-Home Supports.”
· Example: Identify any outstanding medical appointments and other medical appointments that may be necessary in ruling out medical causes for behavior (e.g., neurologist, dental, etc.). Utilize Central Supports to attend appointments.



Antecedents
Asked for car ride	Eating	Downtime	Eating	Trampoline	Swinging	Outdoors/Park	Community Activity	Car ride	Bathtime Routine	4	1	1	1	Home Activities
Frequency of Behavior/Activity
Consequence/Reaction To
Blocking	Verbal Reprimand	Verbal redirect	Physical redirect	Target left area	Restraining Hold	7	1	1	1	2	Other's Response to Behavior
Frequency of Response/Behavior
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